
 

Indicators of Learning and Wellbeing 
Environments 



Learning and wellbeing environments 

 Learning and wellbeing environments –  

 Which current indicators are useful and require 
quality improvement? 

 What new information is required to fill any gaps?  



Learning and wellbeing environments 

Some core propositions 

 Children’s learning and wellbeing is dependent on 
their environment 

 Their environment consists of both physical and 
emotional/relational components, e.g.  

 Space 

 A variety of equipment and activities 

 Relationships with adults 

 Relationships with other children 



Learning and wellbeing environments 

…therefore we took a wide definition 

 This area can cover a lot of what we usually call 
‘quality’ indicators 

 e.g.  

 Staff qualifications, ratios, skills 

 Group / class size 

 Space 

 Availability of resources 



Policy Questions 

 What works?  

 What works best?  

 How do Governments make it work?  

 How are the gains distributed?  

 
 Do our existing data on learning and wellbeing 

environments enable us to develop indicators that 
help answer the key policy questions?  



Indicators 

Monitor change over time 

 Enable deeper analysis 

 Act as formative inputs to 
research activities 



Improving Indicators 

 How good is our ECEC system? 
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 How good is our ECEC system? 

 
Excellent 
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Is this a useful, 
representative 
measure of how 
good the system is? 
(What works?)  
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 How good is our ECEC system? 

 
Excellent 
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Is this country 
really half as good 
as New Zealand? 
(What works best?)  
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 How good is our ECEC system? 

 
Excellent 

 

Rubbish 

 

Should this country 
be trying to get to 
100? Or is 80 good 
enough? Are the 
greatest gains 
between 0 and 50, 
or 90 and 100? 
(What works best?) 
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 How good is our ECEC system? 

 
Excellent 

 

Rubbish 

 

How many children 
in this country get 
40? Do some get 
20 and some 60? If 
so, who, and how 
much? (How are 
the gains 
distributed?) 



Improving Indicators 
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Chart C2.3. Ratio of students to teaching staff in early childhood education (2010)
Public and private institutions

Countries are ranked in descending order of students to teaching staff ratios in early childhood education.

Source: OECD. Argentina and Indonesia: UNESCO Institute for Statistics (World Education Indicators Programme). Table C2.2. See Annex 3 for notes 
(www.oecd.org/edu/eag2012). 

Student to teaching staff ratio



Improving Indicators - conclusions… 

 We can probably collect quite a lot of data on key 
learning and wellbeing items: 

 Levels of qualification 

 Mixture of qualification 

 Group size and ratio 

 Space and facilities 

 But it’ll need additional contextual data to make it 
really useful 



Recommendation 1 - Mixture 

 Improving the basic quality of existing indicators 
requires additional data on mixture. Qualifications 
are a good example –  

 How many different qualifications do you have? 

 What proportion of the workforce holds them? 

 How are these qualifications experienced? By who? 

 Do you have this information at the moment? 
Could you collect it? 

 



Recommendation 2 - Distribution 

 Answering ‘how are the gains distributed’ will 
involve providing learning and wellbeing 
environment data alongside a range of contextual 
information. This could include –  

 Minimum / regulated and de facto standard 

 Variation by age 

 Variation by circumstance (family income, 
immigrant, indigenous or refugee status) 

 Do you have this information at the moment? 
Could you collect it? 

 



Additional Indicators - Answering further policy questions 
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Answering further policy questions 

• Funding 
• Regulation 
• Information 
• Staff 
• Qualifications 
• Resources  
• Curriculum 

• Responsive 
interactions 

• High quality 
attachments 

• Safe and 
welcoming 
environments 

• Child 
wellbeing 

• Child learning 

To find out what works and what works best, we need information 
on all of these stages 



Additional Indicators - Answering further policy questions 

• Funding 
• Regulation 
• Information 
• Staff 
• Qualifications 
• Resources  
• Curriculum 

• Responsive 
interactions 

• High quality 
attachments 

• Safe and 
welcoming 
environments 

• Child 
wellbeing 

• Child learning 

(Structural Quality)  (Process Quality)  

Almost all of our data sit here 



Implications - outputs 

 Looking at outputs may require a specific trans-
national data collection, using something similar to 
ECERS-E (for example), but could be accomplished 
by calibrating domestic evaluation data. 

 Can we commission research into domestically 
collected output data?  

 Is it worth seeking to investigate how these data 
could be calibrated and matched? 

 Or, should we consider a trans-national study? 



Implications - outcomes 

 Looking at outcomes would require some entirely 
new design work, and a much more complex 
measurement tool. 

 This also suffers from the hazard that different 
jurisdictions seek different outcomes from their 
systems. 

 Should we make a start – maybe by working up 
proposals for a trans-national outcomes 
framework? 

 


